THE    FUNCTIONS    OF    THE    SCHOOL	223
his intellectual curiosity—whichever is the greater—and
have begun the study of literature and the practice of some
art which he loves. But how he gets such a training or
whether he works at geography for a couple of years and
then suddenly branches off to history does not seem to me
to matter. He will, if he intends to enter a university,
have to nil in gaps in his last year or two, before matricu-
lating. He will, if he is leaving school at sixteen—more so
if it is fourteen—be rightly left more free to satisfy his own
interests, for these last years must be for him the final
preparation for his future leisure hours. But in all cases
the scholars should seek learning and be grateful for the
help of teachers and not have it thrust on them. It is the
barest minimum of food that we insist on a child's eating
nowadays when he is not hungry and, indeed, most doctors
say the wisest plan is to wait till he is hungry.
Minds seek food as eagerly and as imperatively as do
bodies and it is no ideal of an unpractical lover of learning
that is urged here. Half the difficulties in school life—the
boredom of one type of child, the over-anxiety of another,
the defiance of a third—arise because teachers insist on
certain subjects being learnt in a certain tune at a certain
age and even by a certain method. Most children are so
taught that they suffer from mental over-feeding. The
normal healthy child gets rid of the superfluous food in
the simplest and most natural way.
If schools are to break away from a stereotyped syllabus
and a similar course of study for all children they are faced
with two problems: What knowledge should a child be
able to obtain in his school, and how can a staff capable of
supplying his needs be recruited ?
One can get a great deal of general help on the question
of what knowledge is worth while and it takes a teacher
farther than more precise classifications, for it leaves him
free to apply the generalization in the way most suited to
his school.

